International Journal of Membrane Science and Technology, 2023, Vol. 10, No. 4, pp 1-10

Direct Instruction-Based Cooperative Learning Model Type
Team Games Tournaments to Increase Learning Motivation and
Social Attitudes

Yorman®’, | Wayan Lasmawan?, | Putu Sriatha3, | Wayan Kertih*

1Department of Economic Education, University Nahdlatul Wathan, Mataram, Indonesia, E-mail:
yormandg90@gamil.com

234Department of Education Science, University Education Ganesha, Singaraja, Indonesia

Abstracts: This study is a quasi-experimental study using a non-equivalent post-test-only control group design as the
study design, Middle school students were divided into two groups, the experimental group and the control group. Data
were collected using observation sheets and questionnaires. The observation sheet was used to collect data about the
application form of the direct instruction-based cooperative learning model type team games tournaments with the
instiiment of the local culture of Maja Labo Dahu. Moreover, questionnaires were used to collect data on learning
motivation and social attitudes. The results showed that the direct instruction-based cooperative learning model type
team games tournaments with the local culture of Maja Labo Dahu were significantly different from the conventional
learning model in terms of learning motivation and social attitudes in students' Social Studies learning. Based on these
findings, learning using the direct instruction-based cooperative learning model type team games tournaments with the
local culture of Maja Labo Dahu has a better effect on increasing learning motivation and social attitudes than the
conventional learning model. About the application form.
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1. INTRODUCTION

Student learning motivation in the context of forming students' social attitudes can be developed through direct
instruction-based learning by empowering local culture. In the field of social science, several previous research had
been conducted in developing students' social attitudes by empowering culture and ethnicity to influence student
learning motivation [1], [2], [3]. Motivation is given by teachers as a driving force for students to achieve learning
objectives. Learning motivation is an effort that is realized by the teacher in influencing the behavior of students so
that they are eager to learn and learning objectives can be achieved. The learning motivation can be influenced by
the socio-cultural environment, perceptions and attributions, and task scores and expectations [4]. Providing
motivation by teachers in Social Studies subject learning is very important, especially in dealing with solving
sociocultural problems as an effort to form students' social attitudes [5]. The low learning motivation of the student,
including in Social Studies subject learning, will certainly have an impact on the formation of students' social
attitudes which are the scope of the Social Studies subject.

Social attitude is the awareness within the individual that determines his actions to behave in a certain way
towards other people and his actions are more concerned with social goals than personal goals in social life
(Surahman & Mukminan, 2017). Students' social attitudes can be developed through education in schools using
direct instruction activities that are carried out repeatedly towards social objects [7]. Social Attitude is a mission
carried out by Social Studies learning. Edinyang stated that Social Studies is an educational program that discusses
humans and their natural, physical, and social environment [8].

Concerning material on Social Studies subject, there have been several previous studies revealing how Social
Studies teachers should plan and conduct teaching and learning processes so that it becomes an interesting
subject for students. Teachers have also repeatedly attempted to adapt and accommodate various political, social,
and economic changes in order to adapt the Social Studies teaching materials to their students [9], [10], [11], [12].
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The reality found in the field shows that students' learning motivation in Social Studies learning is still low.
Thus, it affects the formation of students' social attitudes [13], [14], [15], [16], [17]. Allen & Friedman, 2010; Turk,
2002). Direct instruction-based cooperative learning type team games tournaments with the instilment of the local
culture of Maja Labo Dahu will be able to cause changes in feelings, attitudes, and values. As such, it shapes
thinking and behaviour, including personal and aesthetic development, as well as meta-learning in the emotional
domain of the student, thereby fostering a desire for lifelong learning and appreciation of truth, beauty and
knowledge. Interactive and fun learning features not only inspire enthusiasm for learning, but also develop
initiative, honesty, commitment, optimism, respect and self-confidence which ultimately leads to the formation of
students' social behavior [18]. Social Studies learning with the mission of forming students' social attitudes
essentially deals with preparing students to be able to adapt to the country as good citizens, internalizing cultural
values include service to each other and the country, justice, dignity and self-respect, the importance of
relationships, integrity and competence.

Teacher guidance for the student team was provided, especially regarding asking clear and precise questions
according to Social Studies learning conditions and materials. The teacher in this cooperative learning type team
games tournament (TGT) engages students in learning so that students have motivated and have positive feelings
about the learning environment and subject matter. Interactive and enjoyable learning is closely related to learning
activities designed in cooperative learning type TGT, thus increasing motivation, social attitudes, learning
involvement, and student responsibility [19], [20], [21], [22], [23], [24].

The use of appropriate learning models based on the student characteristics basically aims to create learning
conditions that enable students to be motivated and excellent optimally. In order to develop effective learning
models, teachers must have sufficient understanding of the concepts and processes for implementing certain
models in the learning process [25]. The contextual learning refers to the degree to which the teacher
understands the status and development of students’ social attitudes. One of the learning models that can be
implemented to address social studies learning is the Maja Labo Dahu (MLD) direct classroom model that
introduces the local culture. Direct Instruction is a pedagogical approach that is specifically designed to assist
students in developing well-structured declarative knowledge (knowledge about something) and process skills
(knowledge of how to do something), and gradual, step-by-step activity patterns [26], [27].

2. METHODS

Quasi-experimental research aims to obtain information in revealing causal relationships by involving the control
and the experimental group to control all relevant variables [28]. An experimental research approach in the form of a
study was used Non-Equivalent Post-Test Only Control Group Design. The research design is depicts in Table 2.1

Table 2.1 Non-Equivalent Post-Test Only Control Group Research Design

EG X Q1 Y1
Y
CG - Q2 Y1
Y

Based on the non-equivalent post-test only control group design of this research, the experimental group (EG) in
this study referred to the group that underwent treatment using the cooperative learning model, specifically the team
games tournaments (TGT) based on direct instruction, with an emphasis on the local culture of Maja Labo Dahu
(X). They were then administered the final test (Q1), which included questionnaires on learning motivation (Y1) and
social attitude (Y2). On the other hand, the control group (CG) was the group that did not receive any treatment and
was given the final test (Qz) using the same questionnaires on learning motivation (Y1) and social attitude (Yz). The
results of the test for both groups were analyzed to determine the level of treatment success (X).

During the implementation phase, the activities involved the application of the lesson plan (Indonesian: Rencana
Pelaksanaan Pembelajaran [RPP]) prepared in the planning phase, along with other teaching materials. The
teacher implemented the cooperative learning model, specifically, the team games tournaments (TGT) based on
direct instruction, with a focus on the local culture of Maja Labo Dahu in the experimental class, while the

2



International Journal of Membrane Science and Technology, 2023, Vol. 10, No. 4, pp 1-10

conventional teaching model was used in the control class.

Table 2.2 The Implementation of Cooperative Learning Model: Team Games Tournaments Based on Direct Instruction
with a Focus on the Local Culture of Maja Labo Dahu.

Learning Stages Indicator Descriptor

(1) (2 (3)

1) Introduction | Classical Arrangement -

The teacher greeted the students and began the

(Direct Instruction) lesson with a prayer

- The teacher took attendance and inquired about the
student’s well-being

- The teacher provided an introductory activity to
capture the students’ attention

- The teacher explained the activities that would be
conducted and the learning objectives

- The teacher delivered the subject matter to the
students

- The teacher explained the learning objectives of the
taught material to the students by presenting
information step by step

- The teacher introduced the cooperative learning
model that would be used (TGT)

2) Core Group Learning Based on the - The teacher divided the students into small groups
gh?‘racterlstlcs of Maja Labo of 3-5 individuals in each group
ahu

- The teacher formed the groups based on several
criteria, such as daily quiz performance, gender,
ethnicity, and race, while also considering the Maja
Labo Dahu cultural values (e.g., “kacoi angi” [mutual
respect)])

- The teacher explored the problems, handed out
student worksheets, and compared students’ answers

- Once the small groups of 5 students were formed,
they worked together to discuss, conduct
experiments, or answer questions in the worksheets,
guided by the local culture of Maja Labo Dahu, such
as “nggahi rawi pahu” (words must be realized), “sodi
watis bade” (ask when you do not know), “kapoda
ade” (earnestly), “karawi kamboju,” “mbolo ro dampa,”
or “mafaka ra dampa” (values that uphold the
principle of family in consultations), and “su’'u sawa’u
sia sawale” (heavy tasks must be carried out with
patience and fortitude)

- The teacher provided instructions to the groups

- During group work, the teacher observed individual
students’ attitudes and psychomotor skills

Academic Tournament - After the teacher's presentation in the classroom and

the completion of the student worksheets based on
the local culture of Maja Labo Dahu, the tournament
was held in the final week

- The tournament tables were occupied by the students
according to the earlier division made

- The top three students in achievement occupied Table
I, the next three students were at Table II, and the
following three students were at Table Ill

- The teacher conveyed the values that could be
derived from the taught material

Team Appreciation - Students who met the criteria for the average score
were rewarded after the teacher announced the
winning team

- Each team was given a nickname based on the
following criteria: an average score of 50 was called
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“Super Team,” an average score of 40-50 was called
“Great Team,” and an average score below 40 was
called “Good Team.”

- The reinforcement given was based on the local
culture values of Maja Labo Dahu

3) Closing Evaluation - The teacher, together with the students, summarized
the lesson

- The teacher and students reflected on the learning
process and outcomes

- Questionnaires were provided to measure the learning
motivation and social attitude of the students

During the learning implementation, observation was conducted in both the experimental and control classes
regarding the teaching model employed by the teacher in the social studies subject (Indonesian: Iimu Pengetahuan
Sosial [IPS]) using observation sheets. In the cooperative learning model, specifically, the team games tournaments
(TGT) based on direct instruction with a focus on the local culture of Maja Labo Dahu, several local cultural values
of Maja Labo Dahu were incorporated. These values, such as “nggahi rawi pahu” (words must be realized), “karawi
kaboju” (decisions from consultations should be implemented collectively), “sodi watis bade” (ask if you do not
know), “kacoi angi” (mutual respect), “kapoda ade” (earnestly), “mbolo ro dampa” or “mafaka ra dampa” (values that
uphold the principle of family in consultations), “su’u sawa'u sia sawale” (heavy tasks must be undertaken with
patience and fortitude), were integrated into the introduction, core, and conclusion stages. These aspects aligned
with the stages found in the cooperative learning model, specifically the team games tournaments (TGT) and direct
instruction.

3. FINDINGS AND DISCUSSION
3.1. FINDINGS

Based on this research design, the data in this study can be generally grouped into two, data on learning
motivation and social attitudes. Then, the data was divided into two, namely the experimental and the control class.

This research was conducted at a public junior high school in Bima, using 120 samples divided into 2 groups.
There were 60 samples in the experimental group, which received cooperative learning using direct instruction and
team games tournaments while incorporating the local culture of Maja Labo Dahu. The other 60 samples were in
the control group, which received lecture-based teaching. The pre-post data were analyzed using SPSS 20.0. The
results of the post-test data analysis related to learning motivation and social attitudes of students are presented in
Table 3.1 below:

Table 3.1 The average gain score in both the experimental and control groups
Descriptive Statistics

Direct instruction-based Mean Std. Deviation N

cooperative learning type TGT

with the instilment of with the

MLD local culture

Learning Motivation

Experimental Group 87,50 6,833 60
Control Group 85,05 3,638 60
Total 86,28 5,588 120
Social Attitude Experimental Group 87,25 4,095 60
Control Group 84,48 6,416 60
Total 85,87 5,537 120

Based on the data in Table 3.1, the learning motivation of students group who were taught using the direct
instruction-based cooperative learning type team games tournaments (TGT) with the instilment of the local culture
of Maja Labo Dahu (MLD) obtained an average value (mean) of 87,50, a standard deviation value of 6,833 and the
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total number of data was 60 students. The having to learn motivation of a group of students who were taught using
conventional learning models’ groups obtained an average of 85.05, a standard deviation value of 3.638, and a total
number of data were 60 students.

The social attitudes of the students' group who were taught using the direct instruction-based cooperative
learning type team games tournaments (TGT) with the instiiment of the local culture of Maja Labo Dahu (MLD)
obtained an average score (mean) of 87,25, a standard deviation value of 4,095 and a total number of data were 60
students. The social attitudes of a student’s taught using the conventional learning model obtained an average
value of 84.48, a standard deviation value of 6.416, and a total number of data were 60 students.

The results of the descriptive analysis indicate that the social attitudes and learning motivation of students in the
experimental and control groups were in the moderate category with an average value in the range of 78-101. The
results of the analysis showed that there was a significant difference in the means of the two groups which was
further tested in the normality test to ensure that the data is normally distributed. It can be inferred from the data that
the mean value of learning motivation of the experimental group was lower than that of the control group. On the
contrary, the mean value of the social attitude variable of the experimental group was higher than the control group.
These results indicated that there were differences between these two groups which were further proven in the
MANOVA test.

Table 3.2 Multivariate Tests®
Effect Value F Hypothesis Error df Sig.
df

Intercept Pillai's Trace 0.997 20696.018 2.000 117.000 0.000
Wilks' Lambda 0.003 20696.018 2.000 117.000 0.000

Hotelling's Trace 353.778 20696.018 2.000 117.000 0.000

Roy's Largest Root 353.778 20696.018 2.000 117.000 0.000

Group Pillai's Trace 0.175 12.430 2.000 117.000 0.000
Wilks' Lambda 0.825 12.430 2.000 117.000 0.000

Hotelling's Trace 0.212 12.430 2.000 117.000 0.000

Roy's Largest Root 0.212 12.430 2.000 117.000 0000

The table above presents the results of the Multivariate significance test which indicates that class F values for
Pillai Trace, Wilks Lambda, Hotelling's Trace, and Roy's Largest Root were at a significant value of 0.000 <0.05. It
can be stated that there was a significant influence of direct instruction-based cooperative learning type team
games tournaments (TGT) with the instiiment of the local culture of Maja Labo Dahu (MLD) on students' learning
motivation and social attitudes. Therefore, it can be concluded that the treatment of the control and experiment
group in this study had a significant influence on students' learning motivation and social attitudes.

To determine the differences in learning motivation and social attitudes between the experimental and control
groups, the tests of between-subjects effects were conducted using General Linear Model-Multivariate with the
assistance of SPSS. The results are as follows.

Tabel 3.3 Tests of Between-Subjects Effects

Source Dependent Type Il Sum of Squares Df Mean Square F Sig.
Variable

Corrected X 1435,2082 1 1435,208 31,895 ,000

Model Y1 23018,700° 1 23018,700 117,663 ,000
Y2 11940,075°¢ 1 11940,075 62,079 ,000

Intercept X 729924,008 1 729924,008 16221,195 ,000
Y1 650918,700 1 650918,700 3327,257 ,000
Y2 716571,075 1 716571,075 3725,588 ,000

KE.KK X 1435,208 1 1435,208 31,895 ,000
Y1 23018,700 1 23018,700 117,663 ,000
Y2 11940,075 1 11940,075 62,079 ,000

Error X 5309,783 118 44,998
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Y1l 23084,600 118 195,632
Y2 22695,850 118 192,338
Total X 736669,000 120
Y1 697022,000 120
Y2 751207,000 120
Corrected Total X 6744,992 119
Y1l 46103,300 119
Y2 34635,925 119
a. R Squared =,213 (Adjusted R Squared = ,206)
b. R Squared =,499 (Adjusted R Squared = ,495)
c. R Squared =,345 (Adjusted R Squared = ,339)

Table 3.3 above showed the results of the test on the differences in learning motivation and social attitudes
between the experimental and control groups. The analysis results indicated that there was a significant relationship
between the implementation of a cooperative learning model, specifically, team games tournaments (TGT) based
on direct instruction with a focus on the local culture of Maja Labo Dahu (MID), and learning motivation. The
significance value was 0.000 < 0.05 for both the experimental and control classes. Additionally, there was also a
significant relationship between the application of the cooperative learning model, specifically team games
tournaments (TGT) based on direct instruction with a focus on the local culture of Maja Labo Dahu (MID), and
students’ social attitudes. The significance value was 0.000 < 0.05 for both the experimental and control classes.

3.2 DISCUSSION

Firstly, based on the results of data processing, it was revealed that the class of direct instruction-based
cooperative learning type team games tournaments (TGT) with the instilment of the local culture of Maja Labo Dahu
(MLD) got a higher average score in the learning motivation with an average score of 87.50, meanwhile, the social
attitudes had an average score of 87.25. In the class conventional learning model, learning motivation got an
average value of 85.05 and social attitudes got an average value of 84.48. The instruction-based cooperative
learning TGT type with the instilment of MLD local culture is tremendously appropriate to be applied to Junior High
Schools in the Bima Regency, Bima City, Dompu Regency, and other regions because the model was with the
instilment of MLD local culture. In addition to the explanation of MLD values, the teachers also provide many
opportunities for each student to be active in learning so that it can help students transfer their knowledge in
understanding problems that are relevant to real life with the implementation of MLD values. In light of learning with
the instilment of MLD values, students are expected to be more involved and enthusiastic in mastering various
conceptual understandings to complete the tasks of the subject matter. Therefore, the ability to understand the
relationship between MLD values is required as insight and knowledge through listening carefully to the teacher's
explanation, understanding the key concepts in the material, looking for relevant learning resources, describing the
material with the knowledge obtained in his mindset, conveying ideas and thoughts in the discussion and drawing
conclusions during the discussion process. Cognitive thinking skills with MLD values can help students to obtain
learning motivation and social attitudes on the cognitive aspect, especially at a higher level than memorization. The
four simulation criteria specify that they must be similar to reality, but not too prescriptive (verisimilitude); enable
multiple developments and outcomes (dynamism and variability); involve interpersonal dynamics (active human
agent); and must be directed towards learning objectives through interaction with the facilitator (pedagogic
mediation). The four simulation criteria explain that they must be similar to reality, but not too prescriptive
(verisimilitude); enable multiple developments and outcomes (dynamism and variability); involve interpersonal
dynamics (active human agent); and must be directed at learning objectives through interaction with the facilitator
(pedagogic mediation), so that it includes TGT-based learning [29].

This situation encourages students’ action and reflection to respond immediately to new learning situations. To
increase students' creativity and cognitive abilities through realistic problem solving and build a spirit of
togetherness, they are facilitated with the interactions within their groups in situations of completing group
assignments to compete in answer better than other groups, as research results of [30].

Secondly, the direct instruction-based cooperative learning type team games tournaments (TGT) with the
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instilment of the local culture of Maja Labo Dahu (MLD) can foster students' motivation and learning autonomy as
well as increase participation in learning. It also makes students play an active role in learning, in which they acquire
knowledge from group work to complete assignments, either in the form of quizzes or questions on student
worksheets. On the other hand, in conventional learning, students are passive with an uncontrolled learning
atmosphere, in which they acquire knowledge from the teacher's explanation. The process of delivering material in
a teacher-centered model can limit students' skills in exploring their own knowledge. In contrast to the direct
instruction-based cooperative learning type TGT with the instilment of the local culture of MLD where the learning is
carried out by positioning students as subjects who are actively involved in thinking activities, the main
characteristics are games and tournaments as well as team rewards to stimulate understandings of the material
previously explained. Consequently, it makes students more motivated in learning and work in a process. The
students’ motivation increased due to the fact that they were involved in a tournament or game and got an award for
their victory so they tend to give their best for the victory of their team or group. The process of TGT encourages
students to discuss among teams to improve their performance [31]. This process improves the students’
independence to find out answers to questions in games and multiply scores for their group's victory in
tournaments. Students were directed to complete contextual learning tasks according to the material presented by
the teacher in the initial phase (teacher presentation) and they learn and work collaboratively in solving problems
with their respective groups. Solving problems during the discussion in groups can challenge students' abilities and
provide opportunities to express opinions according to the interpretation of exploring knowledge from various
learning resources so that learning is more meaningful. On the contrary, the conventional learning model
emphasizes the importance of achieving learning goals by students according to standards in the curriculum. The
teacher must monitor every teaching step until the learning objectives are achieved.

The conventional learning model is only focused on the knowledge, the knowledge provided is also rigid. It is
usually written in textbooks without any supplementary materials and the teaching method is only limited to
listening, taking notes, and memorizing texts. The assessment is usually conducted only through exams with
multiple-choice questions. Therefore, students do not have the freedom to express their thoughts regarding the
qguestions given. In this learning model, teachers become the center or main source of knowledge so that students
have little opportunity to be actively involved. Moreover, they are not always able to understand and master the
material delivered by the teacher if the teacher does not master the material and deliver it systematically. The
conventional learning model has a negative tendency toward the development of students' social and interpersonal
skills because the teacher has to direct students to focus on listening, observing, and recording information
conveyed by the teacher while not all students have skills in these matters, consequently learning is considered
ineffective and boring by most of the students [32].. It is a learning weakness that only emphasizes the objectives
and ignores the process, whereas the goals cannot be achieved properly without understanding the process.

Thirdly, the formation of material understanding through the TGT model provides several advantages to
students, including: (1) students more easily understand the material in Social Studies learning with more interactive
and enjoyable learning conditions. Students are not only able to remember the subject matter, but master and fully
understand the substance of the material, (2) since an understanding of the local cultural values of Maja Labo Dahu
can be extracted from real conditions by the students with the help of the teacher, the internet and the results
discussions with their group mates as well as from the literature, this condition fosters students' self-confidence in
mastering the material, so that students with various backgrounds can easily express opinions during the discussion
in completing group assignments and debrief during the games phase of the TGT syntax, (3) encourage students to
be more responsible and independent, with tournaments students are triggered to mutually defend their groups in
order to get the highest score, so that each student develop their skills to contribute scores to their group.

Principally, the direct instruction-based cooperative learning type team games tournaments (TGT) with the
instilment of the local culture of Maja Labo Dahu (MLD) is cooperative learning based on a constructivist paradigm.
Constructivists generally emphasize that individuals will learn effectively if they actively construct their knowledge
and understanding independently, but as social beings, their cognition is often collaborative. The application of the
TGT type of cooperative learning model enables students to play an active role and learn more calmly in addition to
creating a sense of responsibility, cooperation, fair competition between groups, and learning order so that it can
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change learning motivation and social attitudes of students better than conventional learning model [33], [35].

The conventional learning model is focused on academic achievement, meaning that when choosing learning
assignments, there must be an academic score for students. Academic scores reflect mastery and comprehension
of the learning material by the student taught by the teacher, both demonstration and procedural mastery. This kind
of learning process tends to be difficult to measure students' background knowledge and understanding, especially
regarding students' learning styles and interests which are difficult to distinguish [35].

CONCLUSIONS

In light of learning motivation and social attitudes, there were significant differences between direct instruction-
based cooperative learning type team games tournaments (TGT) with the instiiment of the local culture of Maja
Labo Dahu (MLD) and the conventional learning model in social science learning in Junior High School students.
Overall, the learning motivation and social attitudes of students taught by direct instruction-based cooperative
learning type TGT with the instilment of the local culture of MLD was significantly more efficient than conventional
teaching models. It can be concluded that the direct instruction-based cooperative learning of the TGT type with the
instilment of MLD local culture has a greater effect on increasing learning motivation and social attitudes than
conventional learning models.

The direct instruction-based cooperative learning type team games tournaments (TGT) with the instilment of the
local culture of Maja Labo Dahu (MLD) local culture is more effective to be applied to 7t-grade students in Junior
High School than the conventional learning model because it provides opportunities for students to work together
and meet face to face in achieving common goals.

To achieve the successful application of learning models and learning objectives, teachers need to pay attention
to the main factors of achievement, namely by knowing students' motivation and social attitudes earlier, so that they
can anticipate factors that hinder the achievement of learning success.

DECLARATION OF CONFLICTS OF INTERESTS:

The authors declare no potential conflicts of interest

REFERENCES

[1] De Cuir-Gunby, J.T., & Schutz, P. (2014). Researching race within educational psychology contexts. Educational Psychologist, 49, 1-17. doi:
https://doi.org/10.1080/00461520.2014.957828.

[2] King, R.B., & Mclnerney, D. M. (2014). Culture’s consequences on student motivation: Capturing universality and variability through personal
investment theory. Educational Psychologist, 49, 175-198. doi: https://doi.org/10.1080/00461520.2014.926813.

[3] Kumar, R., & Maehr, M. L. (2010). Schooling, cultural diversity and student motivation. In J. L. Meece & J. Eccles (Eds.), Handbook of
schools, schooling and human development (pp. 308-323). New York, NY: Routledge., 47, 347— 378.

[4] Zajda, Joseph. (2021). Motivation in the classroom: Creating effective learning environments. In: Globalisation and Education Reforms.
Springer, Cham. sp. 17-34. doi: https://doi.org/10.1007/978-3-030-71575-5_2.

[5] Vero, E., & Puko, E. (2017). The importance of motivation in an educational environment. Formazione & Insegnamento, XV (1), 57-66. doi:
https://doi.org/10.7346/-fei-XV-01-17_05

[6] Condon, J., & LeBrack, B. (2015). Culture, definition of. In J. Bennett (Ed.), The Sage encyclopedia of intercultural competence, Thousand
Oaks, Sage Publications

[7] Gifford, R., & Nilsson, A. (2014). Personal and social factors that influence pro-environmental concern and behaviour: A review. International
journal of psychology, 49(3), 141-157. https://doi.org/10.1002/ijop.12034.

[8] Edinyang, S. D., Unimke, S. A., Ubi, I. E., Opoh, F. A., & Iwok, A. A. (2015). Historical Foundation of Social Studies Education. Calabar: Word
of Life Publishers.

[9] Shriner, M., Clark, D. A., Nail, M., Schlee, B. M., & Libler, R. (2010). Social studies instruction: Changing teacher confidence in classrooms
8



International Journal of Membrane Science and Technology, 2023, Vol. 10, No. 4, pp 1-10

enhanced by technology. The Social Studies, 101(2), 37-45, https://doi.org/10.1080/00377990903283999.

[10] Bongco, R. T., & David, A. P. (2020). Filipino teachers’ experiences as curriculum policy implementers in the evolving K to 12 landscape.
Issues in Educational Research, 30(1), 19-34. https://search.informit.org/doi/10.3316/informit.085730319385430.

[11] Maguth. B.M, Yamaguchi. M. (2010). Beyond the Surface: A Guide to Substantive World Fairs in the Social Studies, The Social Studies. 101.
75-79. doi: https://doi.org/10.1080/00377990903284062.

[12] Moore. R. J. (2010). Numbers, Numbers, Numbers: The Role of Population Studies in Social Studies and Global Education, The Social
Studies, 155-160.doi: https://doi.org/10.3200/TSSS.99.4.155-160.

[13] Lusiana, I. A., Setyosari, P., & Soetjipto, B. E. (2017) . The Application of TwoStay Two Stray (TSTS) and Fan-N-Pick Learning Models to
Improve Students’ Motivation and Learning Outcomes on Social studies Subject. International Journal of Academic Research in
Progressive Education and Development, 6(3), 97-108, http://dx.doi.org/10.6007/IJARPED/v6-i3/3138.

[14] Pudjiastuti, S. R. (2020). Improving Understanding of Globalization Material and Social Attitudes of Students through the Group Investigation
Cooperative Learning Model in Grade IV Madrasah Ibtidaiyah Nurul Huda Cimanggis Depok. Jurnal Pendidikan dan Pengajaran Guru
Sekolah Dasar (JPPGuseda), 3(1), 01-05. doi: 10.33751/jppguseda.v3i1.1917.

[15] Septiani, B., & Widda Djuhan, M. (2021). Teacher Efforts to Improve Students' Social Attitudes through the Discussion Method in Social
Science Subjects. JIIPSI: Jurnal lImiah llmu Pengetahuan Sosial Indonesia, 1(2), 61 - 78. https://doi.org/10.21154/jiipsi.v1i2.249

[16] Allen, K. N. & Friedman, B. D. 2010. Affective learning: A taxonomy for teaching social work values. Journal of Social Work Values and

Ethics, 7(2) 2-10. http://www.socialworker.com/jswve.

[17] Turk, M. 2012. Case study: Learning in the affective domain with two undergraduate IT subjects. Journal on Group and Organizational
Management, 1(1), 99-116.

[18] Brown, D. L., Ferril, M. J., Hinton, A. B & Shek, A. 2001. Self-directed professional development: the pursuit of affective learning. America
Journal of Pharmaceutical Education, 65(3), 240-246.

[19] Stone, S. J., & Glascott, K. (1997). Teaching strategies:The affective side of science instruction, Childhood Education, 74(2), 102-104.
https://doi.org/10.1080/00094056.1998.10521929

[20] Barbara, K.K., (1998). Classifications as well as students deserve study. Remedial and Special Education, 19 (6), 313.
https://doi.org/10.1177/074193259801900601

[21] Flowerday, T., & Schraw, G. (2003). Effects of choice on cognitive and affective engagement. The Journal of Educational Research, 96 (4),
207-215. https://doi.org/10.1080/00220670309598810.

[22] Mary, M. (2005). Teaching and learning in the affective domain. In M. Orey (Ed). Emerging perspectives on learning, teaching and
technology. Retrieved 1rd April 2022 from http://epltt.coe.uga.edu/.

[23] Ainley, M. 2006. Connecting with learning: Motivation, affect and cognition in interest process. Educational Psychology Review,18(4), 391-
405. https://doi.org/10.1007/s10648-006-9033-0.

[24] Pushkar, D.D. Bye., & Conway, M. (2007). Motivation, interest and positive effect in traditional and non-traditional students. Adults Education
Quarterly, 57(2), 141-158. https://doi.org/10.1177/0741713606294235.

[25] Aunurrahman. 2009. Belajar dan Pembelajaran. Bandung: Alfabeta.

[26] Alimuddin, A., & Rahmayanti, M. (2021). Application of Direct Instructional Learning in High School Education. Community Medicine and
Education Journal, 2(2), 151-156. doi: 10.37275/cmej.v2i2.114.

[27] Danchin, E., N6bel, S., Pocheville, A., Dagaeff, A. C., Demay, L., Alphand, M..... & Isabel, G. (2018). Cultural flies: Conformist social learning
in fruitflies predicts long-lasting mate-choice traditions, Science, 362 (6418), 1025-1030. http://science.sciencemag.org/

[28] Sugiyono. (2014). Metode Penelitian Pendekatan Kuntitatif, Kualitatif dan R&D. Bandung: CV. Alfabeta.

[29] Wright-Maley, C. (2015). Beyond the “Babel problem”: Defining simulations for the social studies. The Journal of Social Studies Research.
https://doi.org/10.1016/j.jssr.2014.10.001.

[30] Anggraini, R. E. (2019). Pengaruh Layanan Konseling Kelompok Dengan Teknik Permainan Melalui Media Balon Estafet Dalam
Meningkatkan Rasa Percaya Diri Peserta Didik Kelas Viii Smp Negeri 15 Bandar Lampung Tahun 2018/2019 (Doctoral dissertation, UIN

Raden Intan Lampung)

[31] Veloo, A., Md-Ali, R. and Chairany, S., (2016). Using Cooperative Teams-Game-Tournament in 11 Religious School to Improve Mathematics

9



International Journal of Membrane Science and Technology, 2023, Vol. 10, No. 4, pp 1-10

Understanding and Communication. Malaysian Journal of Learning and Instruction, 13(2), pp.97-123. doi:10.32890/m;jli2016.13.2.4

[32] Priyono, P. I. (2018). The Implementation of PAIKEM (Active, Innovative, Creative, Effective, and Exiting Learning) and Conventional
Learning Method to Improve Student Learning Results . Journal of Social Studies Education Research , 9 (2) , 124-137. Retrieved from
https://dergipark.org.tr/en/publ/jsser/issue/37944/438287

[33] Soleh, M.I., Kurnia, D. and Sunarya, D.T. (2017). Penerapan model pembelajaran kooperatif tipe teams games tournament (TGT) pada
pembelajaran PIPS untuk meningkatkan hasil belajar siswa pada materi sumber daya alam dan kegiatan ekonomi. Jurnal Pena limiah, 2(1),
pp.2101-2110. doi: https://doi.org/10.17509/jpi.v2i1.12416

[34] Susilo, N.H., Wijayanti, A. and Artharina, F.P. (2019). Penerapan Permainan What's In Here Berbasis Model TGT untuk Menumbuhkan
Kemampuan Berpikir Kritis Siswa. Jurnal llmiah Sekolah Dasar, 3(2), pp.125-134. doi: https://doi.org/10.23887/jisd.v3i2.17756.

[35] Vongkulluksn, V. W., Matewos, A. M., Sinatra, G. M., & Marsh, J. A. (2018). Motivational factors in makerspaces: a mixed methods study of
elementary school students’ situational interest, self-efficacy, and achievement emotions. International Journal of STEM Education, 5(1), 1-
19, doi: https://doi.org/10.1186/s40594-018-0129-0.

[36] Jam, F.A., Khan, T.I., Zaidi, B., & Muzaffar, S.M. (2011). Political Skills Moderates the Relationship between Perception of Organizational
Politics and Job Outcomes.

[37] Khan, T. I., Akbar, A., Jam, F. A., & Saeed, M. M. (2016). A time-lagged study of the relationship between big five personality and ethical
ideology. Ethics & Behavior, 26(6), 488-506.

[38] Khan, S., Jam, F. A., Shahbaz, M., & Mamun, M. A. (2018). Electricity consumption, economic growth and trade openness in Kazakhstan:
evidence from cointegration and causality. OPEC Energy Review, 42(3), 224-243.

DOI: https://doi.org/10.15379/ijmst.v10i4.1635

This is an open access article licensed under the terms of the Creative Commons Attribution Non-Commercial License
(http://creativecommons.org/licenses/by-nc/3.0/), which permits unrestricted, non-commercial use, distribution and reproduction in any medium,
provided the work is properly cited.

10


https://doi.org/10.1186/s40594-018-0129-0
mailto:https://doi.org/10.15379/ijmst.v10i3.1470

